The period of the First World War, and the years directly after
the conflict, is a particularly interesting time for studying
women’s changing roles.
During the war women were
employed in jobs that had previously
largely been done by men. These jobs
included, for example, working in
factories and driving ambulances.
Changes in women’s employment
was due to many working age
men fighting overseas and the coordination of a huge war effort.
In many cases, women’s new roles
were in addition to still doing all the
labour in the private sphere – for
example, taking care of children and
older relatives and doing the cooking
and cleaning. In taking up jobs in
factories and other places, however,
women often found increased income
and opportunities to meet new people
brought new freedom for them.

Cap-a-Pie

Once war ended many people
anticipated that society would to
return to its pre-war state. Women
were expected to give up jobs to
returning soldiers. However, now
that women had experienced new
privileges and freedoms, some were
reluctant to give them up.
Women, and some men, had been
arguing since the nineteenth century
that women should have the vote.
This was finally granted: electoral
reform in 1918 granted some women
women the right to vote. This was
a time of significant change for
women and society as a whole.

In summer 2019 theatre company Cap-a-Pie, along with heritage experts Janet
Longbottom (local historian and former teacher) and Dr Stacy Gillis (Newcastle
University), ran a project for primary schools. The project focussed on lives of
women after the First World War, especially through the prism of electoral reform.

Using the Pack
This education pack is designed to give your learners an understanding
of what women’s lives were like before, during and after the First
World War. The lessons also provoke pupils to think about who should
have a voice in public debate and discourse.
All lessons require an open space: move tables and chairs if you are in
your classroom or use a larger space such as a hall.

Use BBC Bitesize resources below to introduce your learners to the First
World War. It covers the war’s origins, who was involved, trench warfare
and the Home Front.
https://www.bbc.co.uk/bitesize/topics/zqhyb9q/articles/znhhrj6
https://www.bbc.co.uk/bitesize/topics/zqhyb9q/articles/zj8my9q
https://www.bbc.co.uk/bitesize/topics/zqhyb9q/articles/znhvwty
This might not be necessary if you have recently covered the topic.

Lesson 1:
Introduces women’s lives pre, during and after the war.

Lessons 2 and 3:
Places students in fictional situations which ask them to
make decisions about who has the right to vote.

Lesson 4:
Considers the activities of the suffragettes and voting in elections today.

Activity 1 - Agree/Disagree
Ask your learners to imagine that there is a line on the floor from one side of
the classroom to the other. One end of the line represents ‘agree’ and the other
‘disagree’. Between them there is the spectrum of agreeing and disagreeing, with
the middle point being neither ‘agree’ or ‘disagree’.
Read each of the following statements. After reading each statement ask the
students to stand on the imaginary line depending on whether they agree or
disagree with the statement. Ask the students to give reasons for where they have
chosen to stand and to expand on facts they know about each statement.
“I know a lot about the First World War”
“I know what women were doing during the First World War”
“I know what a suffragette is”
If the students are unsure about the last one, explain that a suffragette is “a woman
who wants the right to vote and tries to achieve that through protest”. If required,
work with the class to give definitions for voting and protest.

Activity 2 - Women’s role in society before and during the war
Divide your class into four groups.
Give each group a slip of paper with one of the following titles on it:

• Looking after children

• Preparing meals

• Mending clothes

• Being escorted outdoors and
looking ‘modest’

Explain to your students that they should use their title to create a freeze-frame
to show what women were doing before the war. Give the groups 5-10 minutes to
create their freeze-frame.
Next give the groups another slip of paper with one of the following titles on it:

Going to a boxing match
Playing football
Still looking after children and the home
Working in factories
Again, explain to your students that they should use these titles to create a freezeframe showing what women were doing during the war. Give the groups 5-10
minutes to create their freeze-frame.
Next define an area of your classroom as a stage and an area as the audience.
Ask the groups to take turns performing their freeze-frames to the class. Ask the
audience members to guess what their classmates’ freeze-frame represents.

Activity 3 – Expectations for women after the war
Women had experienced new freedoms during the war. However, once the war was
over and the soldiers returned home, many of these freedoms were under threat.
Ask your class who would have been expected to do the jobs listed below after the
war. Use the imaginary line from the previous agree/disagree exercise, but this time
one end represents ‘men’, the other ‘women’ and the middle means ‘both men and
women’.

Factories.

Answer: men, as opposed to during the war when lots of women worked in factories.

Looking after children.
Answer: women.

Looking after injured men in the home.
Answer: women.

School teachers.

Answer: pre-dominantly men – some women were teachers but once married they
would be expected to give up work.

Doctors.

Answer: men

Nurses.

Answer: women – although once married they would be expected to give up work.

Journalism.

Answer: men – during the war, some journalism jobs were taken up by women.

Activity 4 – Changes in society
Students will now explore pre and post-war clothing for women through movement
and mime.

Before the war:

Show your learners examples of women’s clothing from this time:
http://fashionthroughtheyears.weebly.com/1910-1919.html
Explain that clothing for women was very restrictive before the First World War.
Women’s skin was covered up to their wrists and down to their ankles, and corsets
were common.
Next take your class through the following exercises to imagine what wearing this
clothing feels like.

1. Show your students some pictures of women’s clothing before the war. Ask the

students to imagine that they are wearing such clothes. Their posture should be
be very upright, and they will feel a lot of constriction around their middles from
the corset being pulled very tight.

2. Ask your students to move around the space imagining they are dressed as a pre

war woman. Ask the students to consider what it feels like to walk very properly
and primly with such tightness around their ribcage.

3. Invite the students to get into character and formally greet the other students
who are walking about the space in their imagined finery.

4. As an extension of this exercise, ask the students to imagine that they are

dancing the waltz with an imaginary partner. They lift their arms in an imagined
hold and on counts of 3 they waltz around the space, still keeping the same
upright physicality.

After the war:
Show your learners examples of women’s clothing from this time:
http://fashionthroughtheyears.weebly.com/1920-1929.html
Explain that after the war there was considerable change in what was acceptable
for women to wear. Clothing became looser and more comfortable and some women
were even able to wear trousers.

1. Ask students to once again move around the space but this time with much more
freedom to reflect the changes in clothing.

2. Ask them to think about and share how this feels different to the previous
exercise. How do they think women at the time would have felt?

Activity 5 – teach the Charleston!
During the 1920s, the dance craze of the Charleston reached the UK shores from
America. It epitomised the freedom and energy of the 1920s compared to the
previous decade.
No matter what your dancing ability there will be some moves that you can teach
your students. Here is a how-to on how to dance the Charleston:
https://www.theguardian.com/stage/2013/jul/06/summer-of-dance-charleston

The Scenario
Your students will now become the Big Decision Committee in the fictional country
of Arcadia. They have been chosen to make some very big decisions. The decision
they will eventually make is about voting rights: whether the electorate should be
extended and, if so, who should be included.
Explain to the students what their role will be using the information above.

Activity 1 – Voting
Inform your students that they will begin by voting on several small decisions
relating to how the committee will run. Instruct your students to find a space on
their own and sit on the floor with their eyes closed. Explain that each vote will
have two possible options and students should vote for their favourite option by
raising their hand.

Vote 1:

The class should be provided with biscuits at every meeting (yes/no)

Vote 2:

Committee members should be able to wear non-uniforms on Fridays (yes/no)

Vote 3:

The Committee Christmas party should be held at the trampoline park or the skate
park (trampoline/skate)
Count the votes cast for each question and announce the results to the class at the
end of the whole exercise.

Class Discussion
Hold a short class discussion around the following topics:
All members of the class were just given the choice to vote for something, but what
if the decision had been made by the teacher without consulting anyone?
How would they have felt?
In all of the votes, not everyone managed to get what they wanted.
Is it fair that people voted for something but still lost?

Activity 2 – Widening the electorate (part 1)
Explain to your class that in Arcadia, every four years, people vote in elections to
choose who is going to be the government and who is going to be Prime Minister.
However, only certain people are allowed to vote: those who have lots of money, who
work in valued professions, who are intelligent.
Explain that as members of the Big Decision Committee they are particularly
important members of society.
Give them some background on Arcadia and the current situation:
Arcadia has been a very happy place to be for a long time. The country has money,
people have jobs, there are lots of parks and places for people to go and have fun.
The people who can’t vote, the people who aren’t as rich or as powerful or as
intelligent as the Big Decision Committee are, have been protesting in the street!
They have been attacking property and law-breaking to try and get their views
across.
Now pose the following question to pupils:

“Should more people in Arcadia be given the vote?”
Once again use the imaginary line on the ground where one end is ‘agree’ and the
other end ‘disagree’ and in the middle is ‘not sure’. Ask the students to stand on the
line based on what they think about the following statement.

“More people in Arcadia should have a vote.”
This is only to gauge their opinions before going into more detail later so there is no
need at this point to ask the students to justify their choice.

Activity 3 – Going into the past
Now ask your students to consider past events before making a final decision.
First read them this information:
“One hundred years ago, in a country called the United Kingdom the First World
War was ending and decisions were being made about who would be allowed to vote.
At the time of the First World War no women were allowed to vote. They were not
allowed to vote even though they were doing really important things like looking
after the home and taking care of the family. And although they had done a lot of
work for the war effort by working in factories and hospitals, women were thought
by many to not be smart enough or to know enough to vote!”

Divide your students into groups of 4-5. Give each group a slip of paper and ask them
to represent what’s on the piece of paper by making a moving image. Explain that all
of the images relate to the life of Bella Reay, a woman from the North East alive in
the UK during the First World War:

Playing football
Working in a munitions factory
Helping to raise money for charities (retraining soldiers returning blind
from the war or women blinded by accidents in munitions factories)
Not getting the vote in 1918 because she was too young
Being banned from playing football on official Football Association
pitches in 1921

Give your students 5-10 minutes to create their moving images. Ask each group to
show their image to the class.
Explain that Bella Reay did so much for the UK during her life – helping the war
effort by working in a munitions factory, entertaining those at home by playing
football and raising money for charity. In 1918 some women were given the vote –
those over 30 who owned a certain amount of property. In 1918 Bella would have
been too young, and potentially, too poor to vote.
Ask the students to discuss whether they think it was fair that Bella Reay wasn’t
given the vote in 1918.

Activity 4 – the final vote
Earlier you asked your students if “more people in Arcadia should have a vote” and
they gave their opinion by standing on an imaginary line.
After what they have just discussed – women wanting the vote 100 years ago in the
UK – ask your students how they feel now?
Repeat the Agree/Disagree exercise from the beginning of the lesson: “More people in
Arcadia should have a vote.”
Ask if anyone changed from where they were standing the last time?
Does anyone feel more strongly than they did before?

Lesson Plan 3
Your students will return to being members of the Big Decision Committee of Arcadia
from Lesson 2. Explain to your students that in Arcadia it has been decided that
more people can have the vote, and now they need to decide exactly which people
will be joining the electoral franchise and given the vote.

Activity 1 – Identity
Explain to your students that when women in the UK were first given the vote in
1918, there were restrictions around this decision. Remind them about Bella Reay and
why she couldn’t vote. The restrictions imposed on new voters 100 years ago were
tied to marriage status, property owenership, gender and age. But what makes up
who you are?
This exercise will ask your students to think about their identity. Give each student
a piece of paper with a stick figure drawn on it. This will represent them. The
students should draw or write characteristics about themselves on or around the
figure. Ask the students to share some example characteristics or share this list to
get them started: age, hair colour, height, things they like to do.
Next ask your students to annotate their drawings and label which characteristics
are choices and which aren’t. Ask them if it was easy to decide which was which?
Were there any they weren’t sure about?

Activity 2 – Gatekeeping
Resources – Voter Profiles

Divide your class into four groups.
Give each group one of the voter profiles. Using the profiles, the group has to decide
whether that person should be allowed to vote and why.
The groups will then give a presentation to the rest of the class about their decision.
Feel free to challenge the students’ responses here. For example, if the group decides
that it’s okay that their person has committed a low-level crime in the past and
should be allowed to vote, ask if their decision would stand if the crime was a little
bit more serious.

Activity 3 – Final class discussion
Lead a short group discussion about the two lessons the students have just
participated in. What did these lessons make them think about?
And as an added question to link to the wider themes of the lessons:
Do the pupils feel that voting rights should be extended to children?

Lesson Plan 4
Warm-up Activities
- People to people
Ask your students to walk around the space individually without talking and play
some music in the background. The teacher will stop the music at random points.
Once the music stops the pupils must get into a pair with the person closest to them.
The teacher will then call out a body part that the pairs must join together, for
example ‘hand to hand’ or ‘elbow to elbow’. As the game progresses, the body parts
called out can be different, for example ‘shoulder to knee’ or ‘foot to hand’.

- Just a Minute
Ask your students to sit on the ground by themselves and close their eyes. When
they believe that a minute has gone by, they put their hand up but keep their eyes
closed. The winner is the person who puts their hand up closest to the stopwatch
ticking over to a minute. Use a stopwatch to time one minute and then decide who
the winner is.

Activity 1 – What would you be willing to sacrifice?
Explain that the suffragettes sacrificed a great deal to achieve their aim of votes for
women. Ask your students if they would be willing to do a similar thing in order to
get what they want?
Ask the student who won the final round of ‘Just a Minute’ the following question:
“what is your favourite activity to do in your spare time?” (e.g. dance, play football).
Then take a few more responses from other pupils.
Ask your students “What changes would you like to see happen in the world that you
couldn’t do solely by yourself?” (e.g. end to hunger; no more plastic pollution). Ask
your students to talk in groups about things they would like to see change. Ask each
group to share what they thought and write their responses on the board.
Next ask your class if they would be willing to give up that favourite activity for
1 year/5 years/10 years/forever to see the change they wanted for the world? For
instance, would they be willing to give up drawing forever in order to have world
peace? Would they be okay to stop playing football to achieve equal rights for all?

Activity 2 – Good Idea, Bad Idea
In Activity 1, we looked at giving up something we enjoyed doing to achieve an
objective. In the case of the suffragettes, they also engaged in dangerous and
sometimes terrorist activities to try and reach their goal of votes for women.
In this activity you will ask your students to identify what they feel is a ‘good’ idea
and a ‘bad’ idea. Identify two places in the classroom, one to represent ‘good’ and
one ‘bad’. Once the idea is read out they must move to the place in the room that
corresponds to their choice.

Here a couple of suggested ideas for practice:

Chocolate rain
Magic wands for everyone
After each idea, ask some students to justify their choice. The next ideas are a bit
more obvious as to what might be ‘good’ or ‘bad’ but each relates to activities that
were undertaken by suffragettes 100 years ago:

Pouring tar into post boxes in order to destroy people’s mail
Throwing stones through shop windows
Chaining yourself to a fence
Refusing to eat food
Setting fire to someone else’s property
Exploding a bomb to blow up someone’s house when they weren’t at home.
We anticipate that the majority of your students will think that all of these
are ‘bad’ ideas.

Finish the exercise with this idea:

Both women and men having the right to vote
We anticipate that this will be a ‘good’ idea for the majority of the class. Explain to
your students that the ‘bad’ ideas previously mentioned were activities engaged in
by some suffragettes in order to achieve their goal of votes for women.
Lead a class discussion around the following question: “Does knowing about the ‘bad’
things that suffragettes did change how they feel about the suffragettes? Or do they
think that these activities were ’bad’ given the context?
Does the end justify the means?”

Activity 3 - Voting quiz
The following is a quiz about voting and elections from around the world.
Read out the questions (or use the Voting Quiz PowerPoint). Define areas of your
classroom as A, B, C and D and ask students to move to a corner of the classroom
that corresponds with their choice.

1. Who was the first country in the world to
give women the vote:
a) United States
b) United Kingdom
c) New Zealand
d) Sweden
The correct answer is c) New Zealand
where women were given the vote in 1893.

2. Ecuador’s voting is unique because:

4. In Pakistan, women have had the vote
since 1947. In the last elections in 2013,
what percentage of women voted?
a) 30 percent
b) 90 percent
c) 50 percent
d) 10 percent
The correct answer is d) 10 percent. It is
thought that in conservative communities,
men are told by community leaders to
discourage women in their family from
voting.

a) Men and women queue in separate
lines to vote
b) Voting takes place over a week
instead of one day
c) You have to vote on the internet
d) After you vote you have to sing the
national anthem
The correct answer is a) Men and women
queue in separate lines to vote. In the
most recent election, those who identified
as trans-gender could choose what queue
they stood in.

3. In Brazil, if you don’t vote what might
happen to you:
a) You get told off by your Mum
b) You don’t get wages from your job
c) You have to wear a badge saying ‘I
didn’t vote’ for one month
d) You go to jail
The correct answer is b) You don’t get
wages from your job. Around 22 countries
have compulsory voting but only about 10
of these (including Brazil) actually enforce
the rules.

5. In the country of Brunei, who can vote?
a) Just men
b) Just women
c) Men and women
d) Nobody
The correct answer is d) Nobody. Brunei
is an absolute monarchy where the
Sultan is both the head of state and head of
government and elections do not take
place.

6. The UK had elections for councils in
2019. In eleven places across the country,
to be able to vote you had to:
a) Just turn up on the day
b) Show photo identification (e.g.
passport)
c) Be able to say your full name and
address three times fast
d) Swear on a Bible that you were who
you said you were
The correct answer is b) Show photo
identification. This was part of a trial by
the government. Usually, all you have to do
to vote is to give your name. In several
cases, people were turned away because
they didn’t have the proper identification.
You may want to end the lesson by asking
the students whether they think this is a
fair rule. Should you have to have photo ID
in order to vote?

This Education Pack has been developed by Cap-a-Pie in consultation with Janet Longbottom and
Dr Stacy Gillis and based on work delivered with Hotspur and Christ Church CE Primary Schools.

